
Introduction 

College students with disabilities are a significant part of the university community. 
Your knowledge and sensitivity to the issues surrounding this group of students play a 
critical role in their attainment of academic success. This manual is designed to heighten 
awareness and to provide basic information for faculty to consider when presented with 
the need to provide equal access to educational opportunities for students with 
disabilities. 

Chapters 2 through 8 contain a brief overview of the disability in question including 
common accommodations; specific management tips; frequently asked questions; a legal 
overview with summaries of actual cases and rulings: and articles of interest. The 
materials are not designed to be read cover to cover. Rather, they can be read on an as 
needed basis. The manual also describes potential accommodations and outlines federal 
and system policy. 

This manual is not designed to answer every question so please contact out office or 
consult our website for further information. Thank you for taking time to review this 
manual. 

Office of Services for Students with Disabilities 
1 14 Warner Hall 
608-342- 18 1 8 (VoicelTTY) 
608-342- 19 1 8 (fax) 
http://www.uwplatt.edu/-disability1 



Building a Team: 
Faculty, Staff and 

Students with 
Disabilities 

Office of Services for 
Students with Disabilities 

1 14 Warner Hall 
Becky Peters - Coordinator (Yz time) 

LeAnn Leahy - Disability Specialist 

Sarah Stangl - Grad Assistant (?h time) 

Agenda 

8:30 - 8:45 Registration 
8:45 - 9:45 Overview of SSWD 
9:45 - 10:OO Break 
10:OO - 10:40 Accommodation Resource 

Liaison Manual 

Overview of disabilities 
10:40 - 10:50 Break 
10:50 - 11:45 Student Panel and 

Faculty questions 



Accommodation Resource 
Liaison (ARL) 

Helps faculty and staff in the deparhnent to address issues 
of access and accommodation in the inshuctional setting. 
Acts as a liaison between the deparbnent and services for 
students with disabilities. 
Serves as a resource about disability related issues to other 
faculty and staff within the department. 
Provides Services for Students with Disabilities with 
feedback about faculty issues. - D~smbutes information about students with disabilities to 
faculty and staff within the department. - Attends Accommodation Resource Liaison meetings 

171 Students registered with Services 
for Students with Disabilities at UWP 

55 Attention Deficit/Attention 
Deficit Hyperactivity Disorder 

4 Head Injury 
8 Health Impairment 
6 Hearing Impairment 

67 Learning Disability 
10 Mobility Disability 
16 Psychological Disability 
4 Visual Impairment 
I Autism Spectrum Disorder 
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Definition of Disability 

A person has a disability if 
he or she has a physical or mental 
impairment that substantially limits one 
or more of the major life activities 
has a record of such an impairment; or 
is regarded as having such an 
impairment 

- 

Major Life Activities 

Breathing Walking 

Sleeping Standing 

Seeing Speahng 

Hearing Learning 

Working 

Taking care of oneself 

Examples of Disabilities 

Spinal Cord Injuries Speech Impairments 
Loss of llmbs Head Injurles 
Multiple Sclerosis Diabetes 
Muscular Dystrophy Cancer 
Cerebral Palsy AIDS 
Hearing Impairments Visual Impairments 
Specific Learning Psychiatric Disorders 
Disabilities 



Reasonable Accommodations 

A reasonable accommodation is a 
modification or adjustment to a course, 
program, service, job, facility, or activity 
that enables a qualified person with a 
disability to have an equal opportunity. 

Institutions are obligated to make reasonable 
accommodations only to known limitations 
of an otherwise qualified individual. 

Common Mandated 
Accommodations 

Texts in alternative format 
Notetakers 
Taped lectures 
Testing accommodations 
Access to learning opportunities and 
materials in the ciassroom 
Sign language interpreters/captioning 

Appropriate Academic 
AccommodationslModifications 

Course substitutions 

Extensions of time limits for degree 
completion 

Modifying the manner in which courses 
are conducted 

Modifications to course examinations 

Adapting classroom and laboratory 
equipment 



Unreasonable Modifications 

Fundamentally alter the nature of the 
academic or technical standards 
Compromise the essential elements of 
the course, program or service 
Cause undue financial or 
administrative burden 
Endanger the safety of self or others 

- 

Roles and Process 

Student Role 

* Provide medical and/or psychological 
documentation to disability services 
Participate in the process of determining 
and implementing reasonable 
accommodations 
Inform Disability Services when 
accomlnodations are not working, need to 
be modified or symptoms change 



Faculty Role 

Referral to Disability Services 

Participate in the process to implement 
reasonable accommodations 

Identify essential course components 

Request assistance (from Disability 
Services) with accommodation 
implementation, or consultation 

Disability Services Role 

. Determine if the condition(s) are a disability in 
accordance with state and federal laws - Identify and assist with implementation of reasonable 
accommodations 
Request updated documentation when symptoms change 
to determine if acwrnmodations need to be modified . Maintain medical/psychdogical documentation in a 
confidential manner 
Pmvide information and referral to campus and 
community resources to resolve disability-mlated issues 

Academic Modification 
Requires Balance Between 

Rlghts of 
students 

acadernlc wtth 

and techn~cal disab~l~ties 
standards to equal 

integral to tts access 
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Encouraging Disclosure 

- Include a statement in the course syllabus 
"Any student who may need an accomrndafion 

due to a diabiIiw, please make an appointment 
to see me during my office hours. A VISA from 
Semces for Students with Disabilities authorizing 
your accommodations w7I be needed " 

On the first day of class, make a verbal statement 
about how to access accommodations on the first 

, day of class. 

Confidentiality 

Students with disabilities are afforded 
the right to privacy 
A brochure discussing confidentiality 
is included in the manual 

Video 



Thank You 



T Know the 10 basic principles of the ADA as they apply to institutions 
By J. Trey Duffy 

Below are 10 main principles summarizing the essen- foreign language class and but not in math (e.g.. all the 
tial underlying aspects of the Americans with Disabili- math assignments can be done a t  home and class par- 
ties Act. They can assist in implementing 
the ADA on your campus. 

1. The ADA is a civil rights law in- 
tended to provide equal access and op- 
portunity for people w i t h  disabilities. It's 
not intended to provide special privileges. 
It is intended to eliminate discrimination. 

2. Msabnity = Imphnent + Substan- 
tial Limitation + Major Life Activity. Determining im- 
pairments and major life activities is relatively straight- 
forward. Measuring what constitutes a 'substantial l i d -  
tation" is the complex aspect of determining disability. 
Not everyone with an impairment is disabled; only those 
whose impairments rise to the level of "substantial h i -  
tation" are qualitled as disabled. 

3. Docnmentafion of disability. Students have an ob- 
ligation to present documentation substantiating they have 
an impairment that is a substantial limitation to a major 
life activity. Colleges can question the documentation if 
the person is not an expert: the person is not treating the 

- student: and if a hagnosis is without supporting data. Col- "3 
leges can request additional information if documentation 
is incomplete. They don't have to take any action until stu- 
dent provides appropriate documentation. 

4. An individual must be otherwise qualified. In edu- 
cation this means he must meet the academic and techni- 
cal standards for admission or participation. However, if 
the qualiEcation for atten- a specific event, such as a 
lecture or performance, is having a ticket, then an indi- 
vidual with a disability possessing a ticket is qualified. A 
person is not qualified if he is a danger to himself or othen. 
If you determine a student is not qualified, you must prove 
the requirement is essential and you must apply this stan- 
dard to all. If you say somethmg is essential, you must 
have a logical and rational basis. You should include nec- 
essary experts in assessment of what is 'essential.* 

5. Institutions must provide reasonable accommo- 
dations to qualified individuals with disabilities. Rea- 
sonable accommodations are modifications to policies. 
practices or environments that allow an individual with 
a disability qua1 access or opportunity. 

6. Institutions do not need to provide a reasonable 
accommodation if it fundamentally alters the nature 
of the program or activity. For example, a student. who 
because of his disability will miss several weeks of classes. 
asks for permission to work from home and not attend 
classes. This may be reasonable, but the request can be ' denied if the instructor or college believes attending class 
is fundamental. Attendance may be fundamental in a 

ticipation may not be an essential require- 
ment). 

7. Students must self-identify, pro- 
vide documentation, and reqaest services 
and accommodations. Accommodations 
requested after the fact are not appropriate 
and generally need not be provided. 

8. Institutions can decide on the type 
of accomm&tions to be provided and need not always 
provide what is requested. You should consider specific 
requests and provide them whenever reasonable and feasible. 
The big issue is that accommodations need to be 'eEective". 

9. Only individuals with a cwrent disability are en- 
titled to accommodations. An individual with a "his- 
tory" of a disability is protected from discrimination but 
is not disabled for the purposes of receiving services and 
accommodations. For example, a student gets cancer. He 
requests and receives a reduced course load, a disability 
parking permit, a note-taker when he is unable to attend 
classes, and additional time on tests. Three years later, 
he is fully recovered and no longer disabled. However. he 
is protected a g b s t  discrimination related to his prior 
history of having cancer. For example. it would be dis- 
criminatory if a graduate program took the cancer into 
consideration for admission purposes, 

10. Institutional responsibilities. Colleges must pro- 
vide documentation standards to student. The standards 
must be clear and understandable. if documentation pre- 
sented is not sufficient, you must clearly explain what is 
lacking and what you need. Make sure someone is avail- 
able to answer the health care professional's questions. 
If you deny accommodations based on the documenta- 
tion, explain in writing your basis for the denial and pro- 
vide information on the appeal process. . 

Vol. 9, is. 9 APRIL 2004 



Determining Essential Components of a Course 

Determine the essential components of the course 
I 

If you identify the essential outcomes you can expect all students in your course to  demonstrate, you 
can fairly evaluate all students and not have to worry about "watering down" the course. 

Essential components defined 
Essential components are the outcomes (including skills, knowledge, and attitudes) all students must 
demonstrate with or without using accommodations to be evaluated in a nondiscriminatory 
manner. I n  other words, some students might use accommodations and some might not, but all 
students must achieve the same outcomes. Process is important, of course, but not necessarily 
essential. Focusing on your course outcomes will help you to  define your course's essential 
components. 

The difference between essential and nonessential course components is similar to the difference 
between "essential" and "preferred" skills commonly listed in job descriptions. As an employer, you 
may want to see both sets of skills, but only the essential skills are an absolute requirement of 
employment. Similarly, in your courses, you can articulate essential outcomes that all students must 
demonstrate in order to  successfuHy complete the course, as well as preferred outcomes you hope 
students will be able to demonstrate. 

Finally, consider allowing some flexibility in getting to  the outcomes. For example, a student who has 
the use of only one hand may still give a patient an injection, although he might need to use different 
procedures to achieve this outcome. Or, a student with a panic disorder may be unable to  give a class 
presentation but may give the presentation privately to  the instructor. The accommodation in this 
example is the private nature of the presentation; the essential component, the presentation, remains. 

How can I determine the essential components of my course? 
To determine the essential components of your course, consider the following: 

! What is the purpose of your course? 
What outcomes are absolutely required of all students in the course, with or without accommodations? 
What instructional methods most effectively address the essential outcomes? 
What effective measures allow you to fairly evaluate all students? 

And because what happens in a particular class relates to its program, you may need to consider 
external/licensing requirements (such as the Nursing Board exam), as well as college and departmental 
requirements. Some courses, such as commonly taught freshman courses that serve as "feeder" 
courses to upper division courses, may have very well-defined essential components. I f  you teach more 
stand-alone courses, you may never have been asked to  clearly articulate essential components. 

Why is it important to define my course's essential components? 
Once you have determined your course's essential components, you will be able to: 

treat all students fairly 
feel confident when making course modifications for students who are ill or who have 
extreme personal circumstances 
determine reasonable accommodations for students with disabilities 

Your understanding of your course's essential components assists disability specialists in determining 
reasonable accommodations for a student with a disability. 
I n  addition, you should be dear about the essential components of your courses so you can respond 
appropriately if student grievances develop. 

If I provide accommodations for some students, won't I end up watering down my course? 
1 Providing reasonable accommodations for students with documented disabilities will not compromise 

the essential components of your course. You should never feel you are "watering down" your courses. 
Nor should you see this as an infringement on academic freedom. As a matter of fact, some argue that 
requiring faculty to define their essential components actually preserves principles of academic 



freedom by allowing faculty to determine what is most important, while still allowing access for 
students with disabilities. 

If I provide accommodations for some students, won't I be giving them an unfair 
advantage? 
I f  you are concerned about giving unfair advantage to some students, consider this scenario: 
A student in your course suddenly experiences a complicated pregnancy during the semester. 
Would you be comfortable making modifications for this student? Most instructors we've talked with 
say "yes." And if  you feel comfortable making modifications for this student, then why not for a student 
with a psychiatric disability who experiences a sudden flare-up of symptoms? 

Do students receive accommodations other than in a classroom setting? 
Yes. Accommodations can occur at three different points for students: during admission, enrollment, or 
graduation. As a result, it is important for departments and individual faculty to  understand the 
difference between technical standards, academic standards, and essential components. 

Accommodations during the admissions process 
I n  the admissions process, accommodations may occur around academic standards (grade point 
average, class rank, test scores, required courses) or technical standards (skills, attitudes, experiences 
and physical requirements). Technical standards are skills the students bring into the program, such as 
physical requirements. These are the foundation skills students need to bring with them. Students will 
not learn these skills in the program. 

Example: A student may have strong ACT scores (using testing accommodations) but moderate or 
low overall grade point average. As an accommodation, the student may request that the 
admissions department looks at  grades from the last two years of high school when she began. 
using accommoda'tions, rather than her overall grade point average. 

Accommodations for currently enrolled students 
For currently enrolled students, accommodations may occur around essential course requirements, 
including skills, knowledge, judgments, and attitudes. To fairly determine reasonable accommodations 
for currently enrolled students, instructors need to be able to articulate the rationale for deciding which 
outcomes are essential for all students to  demonstrate. 

Example: Some faculty identify attendance as essential but are unclear about the rationale behind 
it. While attendance may indeed be essential in some circumstances, in many cases the real 
essential component is the completion of required tasks, whether they are completed in class, or 
not. 

Accommodations around graduation 
For graduation, accommodations may occur around essential program requirements. 

Example: At some institutions, College of Liberal Arts students are expected to  complete two 
years of a second language and pass a proficiency exam. A student with a learning disability that 
affects auditory and verbal processing might have difficulty fulfilling this requirement. An 
appropriate accommodation for this student might be to  gain familiarity with another culture by 
completing two years of culturally-related courses in one concentration. 

What role do I play in determining accommodations? 
Determining what accommodations are appropriate can be done in a collaborative way: the faculty 
member brings knowledge of the course content, methods, and essential components; the disability 
specialist understands what accommodations are possible; and the student understands his or her own 
needs. As a faculty member, you are a part of the discussion around accommodations and should feel 
comfortable contacting the disability specialist with questions, especially when you think the 
accommodations may compromise the essential components of  the class. 



Accommodation Resource 
Liaison Training 

Universi of Wisconsin- 
~Xtteville I 

'I 

Welcome to Session 2! 

LeAnn Leahy-Disability 
Specialist 
Sarah Stangl-Graduate Assistant 

Disabilities & Accommodations 

Types of Disabilities 
Common Issues 
Accommodations 

Accommodation Resource Liason Training 
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